


❖ Teaching therefore should equip pupils with systematic knowledge and understanding 



¶ I can talk about where my ideas come from. 

To know that some people 

believe God created the 

world as described in 

Genesis. 

¶ I can retell a creation story in my own words. 

¶ I can say what a creation story shows about what a 

creator is like. 

¶ I can say what some Jewish and Christian people 

believe about creation. 

To recognise that there are 

different creation stories 

to explain how the world 

began. 

¶ I can correctly order the key events of a Hindu 

creation story. 

¶ I can say how the story is similar to other creation 

stories. 

¶ I can say how the story is different from other 

creation stories. 

To express ideas about 

what a creator might be 

like. 

¶ I can explain that stories help some believers to 



To recognise why candles 

are used to represent 

stories and beliefs. 

¶ I can listen to and understand the story of Rama and 

Sita. 



✓ Identify which of the 99 names are similar to how God’s job is described in the 

quotes. 

✓ Discuss why stories about miracles performed by Jesus are important to people who 

follow the Christian worldview. 

✓ Recognise that for some Hindus, God has many forms that help people understand 

what God does and explore stories to learn about these forms. 

✓ Compare Zoroastrian beliefs to other religious or worldview concepts of good and bad. 

✓ Make thoughtful observations about how this belief influences moral choices in daily 

life. 

 

Learning Objective Learning Outcomes 

To investigate different 

beliefs about God through 

exploring the 99 names of 

Allah. 

¶ I can identify some characteristics of God in the 99 

names. 

¶ I can choose one name and draw a symbol to show 



¶ 



To appreciate why harvest is 

an important time to express 

gratitude. 

¶ I can describe some things people do to celebrate 

harvest. 

¶ 



To express ideas about God. ¶ 



Exploring how we know that some people are believed to have a special connection to God 

through looking for clues in religious stories. 

 

Outcomes: 

✓ Recognise parts of Jesus’ birth story that tell us some people believe Jesus is special. 

✓ Understand that religious stories can help us learn about religious beliefs. 

✓ Identify some parts of the story that tell some people that Guru Nanak was special as 

a baby. 

✓ Identify miracles in the stories that tell some people that some children are special. 

✓ Make comparisons to other stories. 

✓ Describe why Krishna might be seen as special by some people. 

✓ Identify parts of the story that tell us that Muhammad is special to some people. 

✓ Identify a miracle believed to have been performed by Jesus as an adult and the 

significance in religious stories. 

 

Learning Objectives Learning Outcomes 



¶ I can identify and discuss elements in the story that 

show Muhammad’s special status for some Muslims. 

¶ I can explain the meaning of the title ‘Prophet’ that 

some people use or give to Muhammad. 

To investigate a story that 

shows Jesus as special for 

some believers. 

¶ I can retell key events from the story of Jesus 

healing the man. 

¶ I can explain how the story shows Jesus was special 

for some people. 

¶ I can recognise how some religious stories may 

reflect beliefs about some people being special. 

 



everyone has a 

worldview. 

 

¶ I can begin to talk about the difference between 

personal and organised worldviews.



✓ Comparing and making links between scriptures from different worldviews. 

✓ Identifying the role and value of scripture in some people’s lives. 

Learning Objective Learning Outcome 

To recognise how 

religious ideas can be 

communicated without 

written words. 

¶ I can give examples of the ways beliefs were 

communicated prior to the written word. 

¶ I can explain why statues, images and models were used 

to share beliefs in the past. 

¶ I can analyse the benefits and problems of 

communicating using images and idols. 

To evaluate information 

about Buddhist, Hindu 

and Sikh scriptures. 

¶ I can talk about the sources and origins of some 

religious scripture. 

¶ I can make links and comparisons between how 

different religious scripture is written. 

¶ I can distinguish between evidenced information and 

beliefs about scripture. 

To make connections with 

 



Outcomes: 

✓ Explain what some people mean by revelation. 

✓ Evaluate the significance of scripture to some Jewish, Christian and Muslim people. 

✓ Explain how some ways of using and treating the Qur’an, the Christian Bible and the 

Torah show its importance. 

✓ Discuss the similarities and differences between scripture considered by some to be 

the word of God and human interpretations or commentary. 

✓ Make links between scripture from the Abrahamic religions. 

✓ Identify similarities within and between worldviews in the way scripture is viewed and 

used, including in places of worship. 

Learning Objective Learning Outcome 

To examine some key 

beliefs about scripture 

from the Jewish 

worldview. 

¶ I can identify key practices in how the Torah is 

treated. 

¶ I can talk about the meaning of revelation. 

¶ I can articulate why the Torah may be considered 

‘sacred’ or ‘holy.’ 

To explain how beliefs 

about the source of 

scripture may impact 

the value placed on it. 

¶ I can describe the difference between the Torah 

scrolls and the Chumash. 

¶ 



¶ I can compare this to how some religious people use 

their scriptures. 

To evaluate what makes 

scriptures central to 

religion. 

¶ I can explain the connection between religion and 

scripture. 

¶ I can describe how the focus on scripture can be shown 

in places of worship. 

¶ I can reflect on 



between religious 

worldviews. 

¶ I can explain how beliefs, people and places connect 

religious worldviews. 

¶ I can talk about why making connections can help with 

understanding others’ worldviews. 

To explain similarities 

and differences in how 

people understand God. 

¶ 



¶ To explain what morals 

are. 

¶ I can talk about deciding what is right and wrong. 

¶ I can explain what some Humanists think about making 

moral decisions. 

¶ I can discuss my own and others’ ideas about morals. 

To evaluate the 

importance of religious 

guidance to some 

Christian and Jewish 

people. 

¶ I can explain what the Ten Commandments are and 

their importance to some Jewish and Christian people. 

¶ I can talk about how the Ten Commandments can be 

relevant to modern life. 

¶ I can discuss what some Jewish and Christian people 

might think about moral decisions. 

To explore how some 

people remember moral 

guidance. 

¶ I can explain what some people do to help them 

remember religious guidance. 

¶ I can talk about symbolism relating to guidance. 

¶ I can discuss the ways people remember important 

rules. 

To describe how some 

people apply religious 

guidance in daily life. 

¶ I can make links between Christian, Hindu, Jewish and 

Muslim guidance. 

¶ I can explain how Hindu and Muslim people might apply 

religious guidance in their lives. 

¶ I can compare different rules and guidance and how 

they might be useful when considering moral decisions. 

To analyse religious and 

non-religious guidance. 

¶ I can explain the five precepts in Buddhism and the 

Eightfold Path. 

¶ I can talk about how different forms of guidance can 

help people make moral decisions. 

¶ I can make links and comparisons between different 

religious and non-religious guidance. 

To express and justify 

opinions about moral 

guidance. 

¶ I can explain why deciding between right and wrong is 

not always easy. 

¶ I can assess the value of rules and guidance. 

¶ I can present my own ideas about making moral 

decisions. 

 

Unit 3B: Just how important are our beliefs? 
Finding out how people show commitment to their beliefs, children ask questions about why 

people choose to demonstrate the importance of their beliefs in certain ways. 

 

Outcomes: 

✓ Describe what baby welcoming ceremonies mean to some people. 



✓ Explain the role of adults in these ceremonies, especially the promises or commitments 

they make. 

✓ Describe the significance of commitment ceremonies to some people. 

✓ Understand the cultural and religious importance of commitment ceremonies. 

✓ Identify various items of clothing that people wear to express their beliefs. 

✓ Explain what items may signify about an individual’s commitments or convictions. 

✓ Give examples of religious fasting and dietary restrictions. 

✓ Explain some reasons why people might demonstrate their commitment to beliefs 

through their diet. 

✓ Evaluate the ways people may demonstrate their commitment to beliefs in seen and 

unseen ways. 

✓ Justify their ideas about how sacrifice and commitment may show how important a 

person’s beliefs may be. 

Learning Objective Learning Outcome 

To make links between 

beliefs, promises and 

commitments 

demonstrated in some 

baby welcoming 

ceremonies. 

¶ I can use the terms promise, commitment, belief, 

important, ceremony and community correctly. 

¶ I can describe the significance of baby welcoming 

ceremonies to some people. 

¶ I can explain what these ceremonies might suggest 

about a person’s beliefs. 

To recognise the value 

of ceremonies of 

commitment to some 

religious and non-

religious people. 

¶ I can explain why some young people choose to take 

part in ceremonies of commitment. 

¶ I can make links between what happens at these 

ceremonies and ideas about commitment and 

responsibility. 

¶ I can talk about my own experiences of commitment and 

responsibility. 

To reflect on whether 

commitment to beliefs 

can be shown through 

outward appearance. 

¶ I can identify various items of clothing or accessories 

that might signify a person’s beliefs or commitments. 



To explore why some 

people sacrifice time or 

money for their beliefs. 

¶ I can describe different religious and non-religious 

forms of charitable giving. 

¶ I can explain why some people might sacrifice time and 

money. 

¶ I can articulate my thoughts on whether visible signs of 

commitment are more or less important than invisible 

signs. 

To describe what 

sacrifice can mean to 

some Sikh people. 

¶ I can explain the concept of sacrifice, making links with 



To recognise the 

importance of religious 

freedom. 

¶ I can 



Learning Objective Learning Outcome 

To explore the factors that 

can shape someone’s 

experience of a religious or 

non-religious event. 

¶ I can identify reasons for attendance at events and 

understand their significance. 

¶ I can apply the terms belonging, spirituality and 

commitment contextually. 

¶ I can categorise elements of events focused on 

people, place and practice. 

To understand the 

significance of places for 

some Jewish and non-

Jewish people. 

¶ I can explain the significance of the Western Wall 

and synagogues in Jewish traditions and practices. 

¶ I can reflect on the distinction between religious 

adherence and tourism at significant religious sites. 

¶ I can articulate my viewpoints on leaving messages 

or prayers at significant locations. 

To evaluate the rules 

around attending significant 

places.  

¶ I can discuss the significance of Jerusalem for 

many Muslim people. 

¶ I can consider why some religious spaces are not 

accessible for everyone. 

¶ I can reflect on my views surrounding the 

accessibility of significant places to me.  

To consider the challenges 

that many Muslims may face 

when travelling to Makkah. 

¶ I can interpret scripture to understand some 

reasons why Makkah is important. 

¶ I can identify reasons why some people may find 

Hajj challenging.  

¶ I can suggest reasons that could help people 

overcome challenges.  

¶ 





To explore the role of 

forgiveness for people in 

different worldviews. 

¶ I can explain the significance of confession for some 



To identify the similarities 

and differences between 

some Abrahamic religions. 

¶ 



✓ Understand some reasons why there are different Buddhist teachings and practices. 

✓ Give examples of differences within and between worldviews. 

✓ Identify and categorise reasons for diversity. 

Leaning Objectives  Learning Outcomes 

To recognise diversity within 

the Hindu worldview.  

¶ I can explain how the geography of India can 

impact beliefs. 

¶ I can discuss why different deities are 

worshipped. 

¶ I can locate some important places and discuss 

their significance. 

To recognise the impact of 

influences on beliefs. 

¶ I can explain why Guru Nanak refused the Sacred 

Thread Ceremony. 

¶ I can discuss the impact of his decision. 

¶ I can identify how ideas can spread.  

To analyse and understand 

Diwali across different 

traditions. 

¶ I can describe the themes of Diwali stories from 

different worldviews. 

¶ I can identify the significance of the symbols 

commonly associated with Diwali in different 

contexts. 

¶ I can discuss influences on the celebration and 

interpretation of Diwali. 

To explain why there are 

different Buddhist 

teachings. 

¶

 





¶ I can identify important traditional practices for 

different groups of people. 

¶ I can explain the importance of different practices 

for different people. 

To appreciate that culture 

and tradition can influence 

the way Jesus and 

Christianity are portrayed 

around the world. 

¶ I can compare and contrast different depictions of 

Jesus. 

¶ I can explain how cultural and traditional influences 

can shape depictions of Jesus. 

¶ I can apply my own perceptions of Jesus to form an 

image. 

 


